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Write an essay (500-600 words), choosing any one of the following topics:25
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Instructions: Read the following passage carefully and answer the question at the end
of it in not more than sixty (60) words each. Please answer in your own words.
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Attempt all the questions:
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A careful analysis of the teacher-student relationship at any level, inside or outside the
school, reveals its fundamentally narrative character. This relationship involves a
narrating Subject (the teacher) and patient, listening objects (the students). The
contents, whether values or empirical dimensions of reality, tend in the process of
being narrated to become lifeless and petrified. Education is suffering from narration
sickness.

The teacher talks about reality as if it were motionless, static, compartmentalized, and
predictable. Or else he expounds on a topic completely alien to the existential
experience of the students. His task is to "fill" the students with the contents of his
narration— contents which are detached from reality, disconnected from the totality
that engendered them and could give them significance. Words are emptied of their
concreteness and become a hollow, alienated, and alienating verbosity.

The outstanding characteristic of this narrative education, then, is the sonority of
words, not their transforming power. "Four times four is sixteen; the capital of Para is
Belém.” The student records, memorizes, and repeats these phrases without
perceiving what four times four really means, or realizing the true significance of



"capital” in the affirmation "the capital of Para is Belém," that is, what Belém means
for Para and what Para means for Brazil.

Narration (with the teacher as narrator) leads the students to memorize mechanically
the narrated content. Worse yet, it turns them into “containers,” into "receptacles” to
be "filled" by the teacher. The more completely she fills the receptacles, the better a
teacher she is. The more meekly the receptacles permit themselves to be filled, the
better students they are.

Education thus becomes an act of depositing, in which the students are the
depositories and the teacher is the depositor. Instead of communicating, the teacher
issues communiques and makes deposits which the students patiently receive,
memorize, and repeat. This is the "banking™ concept of education, in which the scope
of action allowed to the students extends only as far as receiving, filing, and storing
the deposits. They do, it is true, have the opportunity to become collectors or
cataloguers of the things they store. But in the last analysis, it is the people themselves
who are filed away through the lack of creativity, transformation, and knowledge in
this (at best) misguided system. For apart from inquiry, apart from the praxis,
individuals cannot be truly human. Knowledge emerges only through invention and
re-invention, through the restless, impatient, continuing, hopeful inquiry human
beings pursue in the world, with the world, and with each other.

In the banking concept of education, knowledge is a gift bestowed by those who
consider themselves knowledgeable upon those whom they consider to know nothing.
Projecting an absolute ignorance onto others, a characteristic of the ideology of
oppression, negates education and knowledge as processes of inquiry. The teacher
presents himself to his students as their necessary opposite; by considering their
ignorance absolute, he- justifies his own existence. The students, alienated like the
slave in the Hegelian dialectic, accept their ignorance as justifying the teachers
existence—but, unlike the slave, they never discover that they educate the teacher.

The raison d’étre of libertarian education, on the other hand, lies in its drive towards
reconciliation. Education must begin with the solution of the teacher-student
contradiction, by reconciling the poles of the contradiction so that both are
simultaneously teachers and students.

This solution is not (nor can it be) found in the banking concept. On the contrary,
banking education maintains and even stimulates the contradiction through the
proposing attitudes and practices, which mirror oppressive society as a whole.

It is not surprising that the banking concept of education regards men as adaptable,
manageable beings. The more students work at storing the deposits entrusted to them,
the less they develop the critical consciousness which would result from their
intervention in the world as transformers of that world. The more completely they
accept the passive role imposed on them, the more they tend simply to adapt to the
world as it is and to the fragmented view of reality deposited in them.

The capability of banking education to minimize or annul the students’ creative power
and to stimulate their credulity serves the interests of the oppressors, who care neither
to have the world revealed nor to see it transformed. The oppressors use their
"humanitarianism™ to preserve a profitable situation. Thus they react almost
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instinctively against any experiment in education which stimulates critical faculties
and is not content with a partial view of reality but always seeks out the ties which
link one point to another and one problem to another.

Indeed, the interests of the oppressors lie in "changing the consciousness of the
oppressed, not the situation which oppresses them™; for the more the oppressed can be
led to adapt to that situation; the more easily they can be dominated. To achieve this
end, the oppressors use the banking concept of education in conjunction with a
paternalistic social action apparatus, within which the oppressed receive the
euphemistic title of "welfare recipients.” They are treated as individual cases, as
marginal persons who deviate from the general configuration of a "good, organized,
and just"” society. The oppressed are regarded as the pathology of the healthy society,
which must therefore adjust these "incompetent and lazy" folk to its own patterns by
changing their mentality. These marginals need to be “integrated,” “incorporated" into
the healthy society that they have "forsaken."

The truth is, however, that the oppressed are not "marginals," are not people living
"outside" society. They have always been "inside"—inside the structure which made
them "beings for others." The solution is not to "integrate” them into the structure of
oppression, but to transform that structure so that they can become "beings for
themselves." Such transformation, of course, would undermine the oppressors
purposes; hence their utilization of the banking concept of education to avoid the
threat of student conscientizagao.

Liberating education consists in acts of cognition, not transferrals of information. It is
a learning situation in which the cognizable object (far from being the end of the
cognitive act) intermediates the cognitive actors—teacher on the one hand and
students on the other. Accordingly, the practice of problem-posing education entails at
the outset that the teacher-student contradiction to be resolved. Dialogical relations—
indispensable to the capacity of actors to cooperate in perceiving the same cognizable
object—are otherwise impossible.

Indeed, problem-posing education, which breaks with the vertical patterns
characteristic of banking education, can fulfill its function as the practice of freedom
only if it can overcome the above contradiction. Through dialogue, the teacher-of-the-
students and the students-of-the-teacher cease to exist and a new term emerges:
teacher student with students-teachers. The teacher is no longer merely the-one-who-
teaches, but one who is himself taught in dialogue with the students, who in turn
while being taught also teach. They become jointly responsible for a process in which
all grow. In this process, arguments based on "authority" are no longer valid; in order
to function, authority must be on the side of freedom, not against it. Here, no one
teaches another, nor is anyone self-taught. People teach each other, mediated by the
world, by the cognizable objects which in banking education are "owned" by the
teacher.

What is narration sickness?
How does education become an act of depositing?

In what ways does banking education serve the interest of the oppressed?



4. Enumerate the problem-posing education and solutions to it.

5. Give the passage a suitable title and justify it.
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Write a summary to the passage in 150 words and give a title to the summary:
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In last week's Tribune, there was an interesting letter from Mr. J. Stewart Cook, in
which he suggested that the best way of avoiding the danger of a ‘scientific hierarchy’
would be to see to it that every member of the general public was, as far as possible,
scientifically educated. At the same time, scientists should be brought out of their
isolation and encouraged to take a greater part in politics and administration.

As a general statement, | think most of us would agree with this, but I notice that, as
usual, Mr. Cookdoes not define science, and merely implies in passing that it means
certain exact sciences whose experiments can be made under laboratory conditions.
Thus, adult education tends ‘to neglect scientific studies in favour of literary,
economic and social subjects’, economics and sociology not being regarded as
branches of science. Apparently, this point is of great importance. For the word
science is at present used in at least two meanings, and the whole question of
scientific education is obscured by the current tendency to dodge from one meaning to
the other.

Science is generally taken as meaning either (a) the exact sciences, such as chemistry,
physics, etc., or (b) a method of thought which obtains verifiable results by reasoning
logically from observed fact.

If you ask any scientist, or indeed almost any educated person, ‘What is science?’ you
are likely to get an answer approximating to (b). In everyday life, however, both in
speaking and in writing, when people say ‘science’ they mean (a). Science means
something that happens in a laboratory: the very word calls up a picture of graphs,
test-tubes, balances, Bunsen burners, microscopes. A biologist, and astronomer,
perhaps a psychologist or a mathematician is described as a ‘man of science’: no one



would think of applying this term to a statesman, a poet, a journalist or even a
philosopher.

This confusion of meaning, which is partly deliberate, has in it a great danger. Implied
in the demand for more scientific education is the claim that if one has been
scientifically trained one's approach to all subjects will be more intelligent than if one
had had no such training. A scientist's political opinions, it is assumed, his opinions on
sociological questions, on morals, on philosophy, perhaps even on the arts, will be
more valuable than those of a layman. The world, in other words, would be a better
place if the scientists were in control of it. But a ‘scientist’, as we have just seen,
means in practice a specialist in one of the exact sciences. It follows that a chemist or
a physicist, as such, is politically more intelligent than a poet or a lawyer, as such.
And, in fact, there are already millions of people who do believe this. But is it really
true that a ‘scientist’, in this narrower sense, is any likelier than other people to
approach non-scientific problems in an objective way? There is not much reason for
thinking so. Take one simple test — the ability to withstand nationalism. It is often
loosely said that ‘Science is international’, but in practice the scientific workers of all
countries line up behind their own governments with fewer scruples than are felt by
the writers and the artists. The German scientific community, as a whole, made no
resistance to Hitler.

But does all this mean that the general public should not be more scientifically
educated? On the contrary! All it means is that scientific education for the masses will
do little good, and probably a lot of harm, if it simply boils down to more physics,
more chemistry, more biology, etc., to the detriment of literature and history. Its
probable effect on the average human being would be to narrow the range of his
thoughts and make him more than ever contemptuous of such knowledge as he did not
possess: and his political reactions would probably be somewhat less intelligent than
those of an illiterate peasant who retained a few historical memories and a fairly
sound aesthetic sense.

Clearly, scientific education ought to mean the implanting of a rational, sceptical,
experimental habit of mind. It ought to mean acquiring a method — a method that can
be used on any problem that one meets — and not simply piling up a lot of facts. For
if science is simply a method or an attitude, so that anyone whose thought-processes
are sufficiently rational can in some sense be described as a scientist.
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